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	Planning Guide

Standard: Solve Problems and Make Decisions (1-2)

Goal: To plan meals for a week that family members will like, on a limited grocery budget(1-2)


	What do we need to know?  
	How can we learn it? 

	How will we show we know it? 

	How to identify the problem and gather and organize information about it (KSS Bullet 1)

How to demonstrate understanding of the problem through the use of strategies (KSS Bullet 2)

How to begin to solve the problem by proposing and/or adapting from similar problem situations, multiple solutions (KSS Bullet 3)

How to evaluate strengths and weaknesses of proposed solutions, and choose one (KSS Bullet 4)

How to plan and carry out the selected solution and monitor its progress using simple strategies (KSS Bullet 5)

How to plan meals for a week that family members will like, on a limited grocery budget (All KSS Bullets, Fluency, Independence)

Items in italics refer to dimensions of performance for the Standard

 
	Session 1- 30 min.: 

Class discussion of family meal planning and budgeting. Have students identify problems that arise in their own families when it comes to family meals and affording them. At the end of the discussion, students are required to list at least three problems they have encountered (or potential problems they could foresee happening) with family meals and budgeting for family meals (2)

Session 2 – 30 min.: 

Students work in small groups to produce a description of the problems associated with family meal planning and budgeting. Using the lists from Session 1, students compare their answers and develop a small presentation of these problems for the large group. Students are encouraged to list these problems in some kind of organizational frame – such as most problematic to the least problematic, or based those identified by the most to least number of students and to come up with a learning plan. (3-4)

Session 3 – 30-60 minutes: 

Have the students choose three of the problems from Session 2’s presentations that they are interested in solving. Have them discuss potential solutions, based on their prior experiences. Introduce students to resources that they might not already be aware of that could also be helpful in their problem solving (such as sample budgets, resources for finding coupons,  resources for finding recipes children like, having the family carry a lunch instead of eating out, or going to discount food stores).  Have the students discuss the strengths and weaknesses of the solutions. (5-6)

Session 4 – 30-60 minutes: 

Have students each come up with a written plan for the week that will address their family’s issues and problems. Discuss how students can monitor the effectiveness of their plan (e.g. by  developing a menu for the following week and keeping track of the food costs and how well the family liked what was served). Have students keep a log of the problems and successes related to the solution they proposed and any problems they averted. (5-6)

Session 5 – 60 minutes: Summing up

Have students share their logs and discuss their experiences with their plans.  Brainstorm the ways they might create solutions in the future that reflect their individual family’s tastes and their financial needs. Discuss how to deal with potential problems that arise. (5-6)

Ask students to write in their learning logs about how they will use the problem solving skills they have learned and what they would still like to learn about problem solving. Students should discuss the next steps to meet their problem solving and decision making goals. (7-8)


	Teacher observation log
Student written product

Student presentation product

Teacher observation log
Teacher observation log
Student written product

Student written weekly plan

Student log assessing how the plan worked

Teacher observation log
Student self assessment




Note: Numbers in parentheses refer to steps in the EFF Teaching and Learning Cycle. . In a real classroom, this learning activity would be adjusted to reflect emerging goals and on-going considerations in the teaching and learning process.

Teaching and Learning Cycle


(chart from Fall 2003 Hot Topics)

































































Go to � HYPERLINK "http://eff.cls.utk.edu/toolkit" ��http://eff.cls.utk.edu/toolkit�  to print a version of this chart.
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Performance Continuum 











�





Teaching and Learning Cycle


(chart from Fall 2003 Hot Topics)

































































Go to � HYPERLINK "http://eff.cls.utk.edu/toolkit" ��http://eff.cls.utk.edu/toolkit�  to print a version of this chart.





This document is one of several guides available through the EFF Assessment Resource Collection Website to help you learn how to use the EFF performance continua. The purpose of this guide is:





to introduce the performance continuum for the EFF Standard Solve Problems and Make Decisions;





to show you how to use it to plan instruction and classroom-based assessment;





to help you to better understand and prepare for  accountabilityfor accountability assessment based on this performance continuum. 
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Multi-Level Classes 





In multi-level classes you may find that students fall within two or three different performance levels. In this case you may need to create modified planning guides for each level. Often you can plan instruction where the activities themselves are similar but the expectations are different depending on the level. For example, students performing at a lower level may be asked to perform easier calculations using benchmark fractions and percents. Students at a higher level may be assigned a more complex budgeting task where they are expected to develop their own formulas for determining mathematical procedures.





The EFF Teaching and Learning Toolkit � HYPERLINK "http://eff.cls.utk.edu/toolkit" ��http://eff.cls.utk.edu/toolkit� describes how practitioners can use the EFF teaching and learning cycle to plan and carry out instruction based on the EFF Standards. This section suggests key points within the teaching and learning cycle where teachers can use the performance continuum to guide planning and assessment based on the Solve Problems and Make Decisions Standard. 





Before Instruction: Assessing Prior Knowledge





In Steps 1 and 2 of the EFF Teaching and Learning Cycle, teachers and learners determine individual and then group goals and purposes and identify the standard that will help the group to achieve a shared goal. 





Once students have selected a standard to work on* teachers need to determine students’ prior knowledge in relationship to the standard. Teachers also need to assess any subject area or content knowledge students have or need to have to accomplish their goal. The performance continuum can be an important tool at this stage. Below are some tips for using the performance continuum to assess prior knowledge.





*See the Supports section of the Teaching and Learning Toolkit for tips on working with more than one standard.








The EFF Teaching and Learning Toolkit � HYPERLINK "http://eff.cls.utk.edu/toolkit" ��http://eff.cls.utk.edu/toolkit� describes how practitioners can use the EFF teaching and learning cycle to plan and carry out instruction based on the EFF Standards. This section suggests key points within the teaching and learning cycle where teachers can use the performance continuum to guide planning and assessment based on the Solve Problems and Make Decisions Standard. 





Before Instruction: Assessing Prior Knowledge





In Steps 1 and 2 of the EFF Teaching and Learning Cycle, teachers and learners determine individual and then group goals and purposes and identify the standard that will help the group to achieve a shared goal. The Tools section of the Teaching and Learning Toolkit contains a number of tools and worksheets to help teachers work with students to determine their goals, select standards to work on, and interpret or adapt the language in the standards. The Supports section of the toolkit has tips for working with more than one standard during a single activity.





Once students have selected a standard to work on * teachers need to determine students’ prior knowledge in relationship to the standard. Teachers also need to assess any subject area or content knowledge students have or need to have to accomplish their goal. The performance continuum can be an important tool at this stage. Below are some tips for using the performance continuum to assess prior knowledge.





*See the Supports section of the Teaching and Learning Toolkit for tips on working with more than one standard.











Planning Guide





Standard: Solve Problems and Make Decisions


Teaching and Learning Activity:  To develop a monthly budget.


�
�
�



What do we need to know?


�



How can we learn it?





�



How will we show we know it?


�
�



How to identify the problem and gather and organize information about it (KSS Bullet 1)








�



Session 1- 60 min.: Class discussion of family meal planning and budgeting. Have students identify problems that arise in their own families when it comes to family meals and affording them. At the end of the discussion, students are required to list at least three problems they have encountered (or potential problems they could foresee happening) with family meals and budgeting for family meals�



Teacher observation





Student written product





�
�



Click here to see a complete version of this Planning Guide.





Click here to print out a blank Word version of the Planning Guide to use in your program.





Planning Guide





Standard: Solve Problems and Make Decisions


Teaching and Learning Activity:  To develop a monthly budget.


�
�
�



What do we need to know?


�



How can we learn it?





�



How will we show we know it?


�
�



How a personal budget is organized (table, chart) and used in everyday life. (KSS Bullet 5) 








How to read and interpret math information needed to write a budget - such as addition, percentages, and fractions. (KSS Bullet 1)





�



Session 1- 30 min.: Class discussion of budgets. Bring in examples of simple one page monthly budgets (personal or family budgets). Discuss students’ prior knowledge of budgets and ways they can be organized and used. 


 








�



Students self-assessment 





Teacher observation





�
�



Click here to see a complete version of this Planning Guide.





Click here to print out a blank Word version of the Planning Guide to use in your program.





Multi-Level Classes 





In multi-level classes you may find that students fall within two or three different performance levels. In this case you may need to create modified planning guides for each level. Often you can plan instruction where the activities themselves are similar but the expectations are different depending on the level. For example, students performing at a lower level may be asked to propose fewer, simpler solutions to the problem. Students at a higher level may be assigned a more complex problem-solving task where they are expected to develop their own solutions that require many steps and use many outside resources.








In order to fulfill responsibilities as parents/family members, citizens/community members and workers, adults need to be able to:





Anticipate or identify problems.


Use information from diverse sources to arrive at a clearer understanding of the problem and its root causes.


Generate alternative solutions.


Evaluate strengths and weaknesses of alternatives, including potential risks and benefits and short- and long-term consequences.


Select alternative that is most appropriate to goal, context, and available resources.


Establish criteria for evaluating effectiveness of solution or decision.
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